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ABSTRACT 

The purpose of this research study was to examine the teaching beliefs and practices of teacher educators 
teaching in B.Ed. Hons regarding elementary program in a public sector university in Gilgit city. Within 
qualitative research, case study design was employed to conduct the research study. Ten teacher 
educators were selected from within a total population of seventeen teacher educators teaching in the 
B.Ed. Hons. Elementary program was selected through convenient sampling technique. Research tools 
included descriptive interview questionnaire, and document analysis. Findings of the study revealed that 

teachers seemed to believe in variety of teaching strategies and emphasized on giving feedback to 
students along with other formative and summative assessment strategies. Findings indicated effect of 
teacher preparation programs in changing teachers' beliefs and practices. However, there appears to be 
inconsistency in teachers' beliefs and practices. Future research should explore the variation between 
beliefs and practices. 
Key Terms: Pedagogical beliefs and practices, Teacher educators, Elementary programs, Public 
university, Teaching learning 

 

INTRODUCTION  
Recently, teacher education in Pakistan has undergone significant changes due to various reform efforts in 
response to the National Educational Policy of 2009 funded by USAID Teacher Education Project. As a 
result of these reforms, the traditional pre-service programs such as Primary Teaching Certificate (PTC), 
Certificate of Teaching (CT) and Diploma courses in education have been phased out; and new degree 
programs of a four-year Bachelor of Education (B.Ed.) Honors and a transitional two-year Associate 

Degree in Education (ADE) have been implemented across the country. The aim of introducing new 
programs in teacher education is to prepare prospective teachers for more student learning centered 
environment and activity based teaching in classroom for the students of different backgrounds.  Further, 
new curricula, course guides, instructional material along with assessment procedures have been 
developed for newly designed degree programs in pre-service teacher education (Abidoudullah, et all., 
2013).  

The changing context of the pre-service teacher education programs has created a challenging 
situation in which teacher educators are expected to improve their pedagogical skills and apply student-

centered, interactive teaching and learning approaches. While the alignment of teacher educators’ 
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practices with the suggested approaches is of utmost importance, it has not been a focus of systematic 
study. There is scarcity of systematic studies on the choices teacher educators make and why they make 
them. The purpose of this study is to fill this gap and also to formulate recommendations for supporting 
the teacher educators in overcoming such challenges for effective implementation (Munshi, et all., 2015). 

Teachers have a pivotal role in successful implementation of curriculum in schools. Teachers’ 
pedagogical beliefs and teaching practices determine the quality of teaching learning process in the 
classroom. In addition, teacher educators are the ones who play an important role in improving quality 
education in the country as they are responsible to produce competent and skillful teachers. Teachers need 
good training and professional knowledge in order to be able to deliver their knowledge more effectively 
to their students (Dilshad & Iqbal, 2010).  
 

STATEMENT OF THE PROBLEM 

 New programs and reforms not only result in changing curricula but it also requires changes in beliefs 
and perceptions regarding teaching practices, instructional materials and assessment procedures. This 
changing context scenario has created challenging situation for teacher educators. Teacher educators are 
expected to change their teaching strategies and their pedagogical skills to meet the needs of new 
curriculum. It is vital to explore and align teacher educators’ beliefs and practices for effective 
implementation of new programs. Although numerous studies in Pakistan (Akber & Akhter 2013; Khan 
& Saeed, 2009; & Thomas, 2013) were conducted on the pedagogical beliefs and practices; however, 

there are very few researches on this topic in the context of Gilgit-Baltistan. This study will help in 
exploring beliefs and practices of teacher educators and formulating recommendations for supporting the 
teacher educators in overcoming challenges for effective implementation of the new programs.  
 

RESEARCH OBJECTIVES 

Specific objectives of this research are: 
1. To explore pedagogical beliefs of teacher educators teaching in B.Ed. Hons. Elementary Program in 

Public Sector University in Gilgit City. 
2. To explore pedagogical practices of teacher educators teaching in B.Ed. Hons. Elementary Program. 
 
Research Questions  
Main Question 

What are the pedagogical beliefs and practices of teacher educators teaching in B.Ed. Hons. Elementary 
in a public sector university in Gilgit City? 
 

Subsidiary Questions 

1 What are the pedagogical beliefs of teacher educators teaching in B.Ed Hons programs in a Public 
Sector University? 

2 What are the pedagogical practices of teacher educators teaching in B.Ed. Hons. Elementary? 
3 Is there any connection between pedagogical beliefs and practices of teacher educators teaching in the 

B.Ed. Hons. Elementary program? 
 

SIGNIFICANCE OF THE STUDY 
Modern trends in education system have brought forward many new ways for the teachers. The emerging 
practices in contemporary education system such as four years B. Ed.  Hons. Elementary and two years 
ADE curriculum have massively become contradictory to the traditional ways of teaching such as PTC, 
CT and diploma courses for the teachers. The recent developments in education system demands student 
centered approaches towards teaching and learning. This new genre of teaching has unearthed new 
challenges for the teacher educators who, unexpectedly, are standing in between both systems of teaching. 

This study will attempt to bring forth the teachers' beliefs and their actual teaching practices in classrooms 
at a public sector university in Gilgit. The findings of this study will not only help educators and 
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practitioners to amend their teaching methods, but will also help policy makers to reform the teacher 
education programs in this context.  

 
LIMITATIONS OF THE STUDY 

In this research, data collection process remained a challenge due to Covid-19 lockdown. Majority of the 
respondents were not able to give interviews on scheduled dates. Therefore, data collection tools had to be 
changed. Focus group discussion and classroom observations could not be managed due to lockdown of 
university. Interview questions were emailed to participants instead on taking face to face interviews. 
Researchers have to rely on the documents, learning materials, course outlines, assignments and 
reflections to understand connection between beliefs and practices. Although documents provided 
relevant and required data, but they could not replace real classroom observations and discussions. Hence, 
absence of data from classroom observations and focus group discussions remained limitations of this 

study. 
 

REVIEW OF LITERATURE  

Teachers have a central role in implementing changes in schools. The success of teaching learning 
process in school fully depends on beliefs and effective pedagogies that teachers practice. Khader (2012) 
described the concept of teacher’ beliefs as “teachers’ beliefs are a set of ideas rooted in the psychological 
and mental content of the teacher and plays a central role in guiding his/her teaching behavior” (p.74). 

Numerous studies such as (Farrell & Bennis, 2013; Guerra & Wubbena, 2017; Yamashita, 2011) have 
found that teachers’ practices are strongly influenced by their pedagogical beliefs. Pedagogical practices 
are defined as a set of teaching strategies and methods of instruction that teachers use in the classrooms to 
interact with their students in order to expand their intellectual and skillful perceptions. According to 
Feyfant (2011), pedagogical practices are the practices that educators need to be well-aware of in 
promoting student learning. Teachers’ pedagogical practices help students to learn in terms of the 
approaches that work for them to the best of their abilities. Students become able to develop the potential 

for deeper learning if pedagogical practices are implemented effectively (8 Ways Open Pedagogy 
Benefits Teachers and Learners, 2018). 

Teacher beliefs and practice are considered to be connected and interacting with each other. 
Researchers have revealed that classroom performance of a teacher is affected by the variety of beliefs 
which teacher possesses (Gabrys-Barker, 2010). Consequently, teachers’ pedagogical knowledge as well 
as their pedagogical skills contributes substantially to student achievement (Darling-Hammond & 
Hudson, 1990). There is a growing body of literature that examined the relationship between teachers’ 
beliefs and their classroom practices. Some researchers have found that the teachers’ beliefs play an 

important role in the classroom practices. These beliefs affect their teaching abilities and decisions they 
take in class about student learning (Khader, 2012; Li Li & Steve, 2011; Ng & Farrell, 2003). For 
instance, some teachers believe in teaching students by lecturing or direct teaching, Others reflect 
constructivist views of teaching and learning by using student centered approaches such as co-operative 
learning and problem based learning.  In higher educational institutions particularly the learners are given 
autonomy by the instructors through the implementation of pedagogical practices in a meaningful and 
worthwhile manner (Radhika, 2020).   

However, some studies such as (Guerra & Wubbena, 2017; Purnomo, Suryadi & Darwish, 2017) 
have shown that despite training and professional development programs, teachers’ classroom practices 
were inconsistent with their beliefs. Borg (2003) and Saydee (2016) concluded that teacher training 
programs have little influence on teachers’ beliefs regarding classroom practices. In this regard, Li Li and 
Steve (2011) stated that discrepancies may be largely caused by contextual factors such as an ‘inability to 
apply the new ideas within the existing parameters of syllabus, examinations, teacher beliefs coming from 
their personal experience, lack of collaboration opportunities among teachers, and lack of cultural support 

(Sturko & Holyoke, 2009). Nevertheless, consistency between individual beliefs and practice seemed 
constrained by the school and social environment that surrounds the individual teacher’s practice context.  
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METHODOLOGY 

Context of the Study 

The study was conducted at a public sector University in Gilgit city. The study includes both regular and 
visiting faculty of the department of Educational Development. The department runs four programs in 

Teacher Education; Masters of education, B.Ed. Hons Elementary 4-years, B.Ed. Secondary 1.5 years 
after 16 years’ education, and B.Ed. Elementary 2-years after ADE. This study was carried out with 
faculty teaching at B.Ed Hons. Elementary program. 

 
SAMPLE SELECTION PROCEDURE 

Sampling is a subgroup of a target population that the researcher plans to study for generalizing about the 
target population. Cohen, Manian and Morrison (2007) refers sample as a smaller number of participant 
who are part of large population and the researcher requires collecting data from the selected population. 

For the study, all the faculty teaching at B.Ed Hons. elementary level for spring semester 2020 were 
identified using classroom time table and scheme of study. However, few participants were busy due to 
other administrative and managerial tasks assigned to them by higher authorities of university. Therefore, 
participants for the purpose of this study were selected using convenient sampling techniques. According 
to Gall, Borg, and Gall (2003), convenient sampling refers to the selection of group of people who are 
easily found and available to be studied. The researcher requested and approached only those faculty 
members who met the following criteria: 

1. Participants teaching at B.Ed. (Hons.) Elementary level.  
2. Participants had at least two prior years of teaching experience in their current educational role. 
3. Participants were willing to participate in the study. 
4. Participants were easy to access. 

All the faculty who met the above criteria were approached personally or via email by the 
researchers and requested to participate in the study. Almost all approached faculty showed their 
willingness to take part in research.  

 
Sample 

Out of the total population (n=17), educators teaching in the B.Ed. (Hons.) Elementary program in the 
selected university, the current study selected ten (n=10) educators. There were no broad variations in 
terms of variables like regular and visiting faculty, gender, academic qualifications and teaching 
experience. Refer (appendix A) for details about the demographics of participants  
 

DATA COLLECTION TOOLS 

a) Descriptive interview questionnaire 

Individual descriptive interview questionnaires were emailed to each participant. Participants were 
requested to give detailed answer to each question. The questionnaire was comprised of three sections. 
Section A was about exploring teachers' beliefs about teaching and learning, section B was about 
exploring their practices and section C aimed to know participants' understanding about relationship 
between beliefs and practices. Participants were allowed to answer the questions in their own time span. 
The questionnaire sought to answer participants understanding about teaching, learning, what strategies 

they use to assess teaching and learning, and how they prepare and implement their lessons in class. 
Questions further explored their perceptions of content knowledge, student teacher relationship and 
discovered how they plan and utilize resources for teaching and learning. Participants were also informed 
that they can be contacted telephonically, if needed for elaboration of responses.  

 
Document analysis 

Document analysis was carried out to compare and confirm the descriptive responses with what they 

actually practice in classrooms. Participants’ documentations included course outlines, course folders, 
lesson plans, reflections and assignments. With prior permission from the participants and Head of the 
Department, the documents were accessed. These documents were critically observed and analyzed to see 
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the connections between participants’ beliefs and practices. Through document analysis, researchers tried 
to find out evidences for the participants’ responses and claims. This process helped researcher to validate 
the connections between beliefs and responses of participants.  

 

Data Collection Procedures 

The primary sources for data collection in the study were descriptive interview questionnaire, and 
available documentation such as course outlines, lesson plans, and assignments. Merriam (2009) 
promoted the idea of interviews and observations to support qualitative research. However, as mentioned 
earlier, observations could not be managed due to COVID 19 lockdown. 

In order to formally initiate data collection, approval from university review board was obtained. 
Afterwards, university faculty teaching at B.Ed (H) Elementary level were approached for their 
willingness to participate in the study. Faculty were informed about the purpose of research and requested 

for participation. Meanwhile COVID 19 Pedantic arouses and university was locked down. After 
consultation with the faculty telephonically, it was decided to contact agreed faculty electronically. 
Hence, participants were informed about changes in data collection procedure and requested to respond to 
the interview questionnaire via email or in hard form if available. They were further requested to provide 
detailed responses so they could not be bothered again and again for inquiring. Luckily, all participants 
showed their willingness to respond electronically.  

Interview questionnaire was sent to all participants via email to respond to the questions. 

Meanwhile, researcher started to review and analyse documents provided by participants and Head of the 
Department. Notes were made regarding their teaching, learning and assessment practices. The notes from 
document analysis were later transcribed into electronic word document. As soon as researchers received 
the responses from participants, they started analyzing the data. Respondents were contacted via email 
and telephone to understand the meanings and responses which were ambiguous and not comprehensible 
for the researchers.  

Subsequently, an open coding process was utilized to analyze the data for themes, concepts, and 

relationships. Researchers emphasized the use of open coding to divide the data into manageable sections 
and to identify concepts that help to determine themes from the data (Corbin & Straus, 2008). The data 
from interviews were analyzed and compared to the documents. At each stage of data collection, an open 
coding process was used to identify concepts, themes, and relationships. Axial coding was used to 
connect related concepts or themes. Through open coding the data was organized for correspondence of 
two categories of similarities and differences. This process helped in identifying patterns and themes 
based upon number occurrence. Data analysis was completed by formation of themes. 
 

Validity and Reliability 

In qualitative research, validity and reliability of data is very important in order to keep the quality of 
research high. Numerous researchers like Merriam (2009), Yin (2003), and Zohrabi (2013), have insisted 
on using multiple sources to ensure validity and reliability of the study. In this study, limited data 
collection tools were used so, researchers consciously read interviews, observed and understood all 
available documents and carefully labeled themes to enhance validity of data that lead towards valid 
findings and conclusions. Moreover, researchers were mindful of personal biases and assumptions. 

Researchers tried to separate themselves from any personal thoughts and feelings during the process of 
data collection.  
 

RESULTS AND FINDINGS 
The results and discussion of the study is presented, based on the research questions and major themes 
identified about teachers' beliefs and perceptions. 
 

Teaching strategies and preference 

This category pertained to participants’ use of teaching strategies and reason for using that particular 
strategy. A number of participants referred use of group work, presentations, cooperative learning, 
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followed by classroom discussion as their preferred teaching strategy. Details about the specific teaching 
strategies used by participants during classroom teaching are presented in appendix B. 

All participants mentioned ‘group work’ and ‘presentation’ as their preferred strategies to use in 
teaching and learning process followed by cooperative learning and discussion. Engagements of these 

strategies were also evident in participants’ reflections and documents such as course outlines and 
assessment plans. Participant 1 stated that, “classroom discussion, individual and group presentations, 
lecture method are used because these teaching strategies are helpful in developing cooperative learning 
skills and emotional control in students”. Participant 1 further elaborated that, “these are useful 
approaches and practices, they are necessary to be implemented in the classroom for effective learning to 
take place”. Participant 3 mentioned that, “Various teaching strategies like cooperative learning, role 
plays and games are useful ways to encourage tasks and learning achievements”. Participants’ frequent 
use of classroom discussions, presentations and lecture method were also evident in the course outlines 

and lesson plans. While elaborating reasons for the use of these strategies, participant 6 stated that “I 
think teachers should use strategies which ensure students active involvement and engagement with the 
lesson because active learning can guarantee students learning and achievement”. However, students’ 
active involvement and active learning is questionable because majority of participant teachers gave 
group work and presentations for the purpose of assessment. If presentation is assigned to assess students 
learning there are less chances of active involvement of each and every student Instead students rely on 
relatively competent student in their group to prepare and share the presentation. Moreover, strategies like 

jigsaw, round table discussion, say and switch seemed to be least used by participants. These strategies 
were not listed or mentioned in any of the document shared by the participant teachers. On the contrary, 
Participant 2 described that, “I use multiple strategies based on the student’s age & grade level and 
strength of the class like cooperative method, Jigsaw,  round table discussion, say and switch and role 
play”. But use of these strategies were not evident in his course outlines, lesson plan and classroom 
activities. For participant 7 such strategies are fashionable strategies which do not give a positive output.  
She said that, I don’t believe in fashionable and modern teaching methods much. Even an interactive 

lecture method can be effective as compared to a discussion method in classroom where students have 
less knowledge about a course or a concept. So it all depends on the teacher how he/she makes a teaching 
method more interesting for students by incorporating questions, case studies, pictures, graphs and 
interactive power point presentations.  
 Above excerpt shows that participant was clear about usage of effective strategies. Instead of 
listing number of innovative strategies one should use and implement simple strategies in an innovative 
manner that can help students understand the topic and achieve learning outcomes. Findings reveal that 
participants need to understand and explore teaching strategies that can be more useful and effective for 

their students. Presentations and discussions are widely used by participant teachers. They also need to 
have in depth understanding of when, why and how to use these strategies to enhance students' learning. 
 
Lesson planning, an undeniable component of teaching and learning 
When participants’ beliefs and practices regarding lesson plan was explored, 100% participants 
mentioned that they prepare lesson plans and teach according to their plans. Participants’ documents 
revealed that all participants prepare lesson plans before teaching and they teach according to their plans. 

Almost all aspects of lesson planning seemed to be fulfilled by the participants. Emphasizing the need and 
importance of lesson planning, participant 4 said that, “effective planning and preparation can identify 
which teaching activities are to be implemented within a lesson and also help teachers to utilize effective 
techniques to get optimum satisfaction over student’s learning”. Another participant described “It is 
undeniable component of teaching and learning process. Without preparation, a teacher cannot do justice 
with students. Planning is a road map which gives a clear direction to teachers during class. I don’t go to 
classroom without prior preparation.” Participant 1 stated, “Lesson planning is a road map to my daily 

activities. I always plan my lessons before teaching in the classroom”. Similarly, participant 7 was of the 
view that, “For every class, I plan objectives, content to be taught, teaching method, and ways to evaluate 
students learning. As I deal with adult learners so, planning prior to teaching is mandatory because 
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teachers cannot deceive adult learners”. It was evident from teacher beliefs and practices and document 
analysis that participant teachers understand the need and importance of lesson planning and they make 
sure that their lesson plans are ready before the lessons. Participants were aware about all the components 
of lesson planning. Participant 2 confirmed that he prepares a course by determining its learning 

objectives, developing a syllabus, and making lesson plans. Participants consider lesson plan as a road 
map towards teaching. They believed that it not only help participants to make their teaching processes 
smooth but also help students to engage with activities. Participants believe that lesson plans educate and 
prepare teachers about course material that lead them towards effective teaching. Participant also 
mentioned that prior preparation and planning boost teachers’ confidence. Participant 9 stated that, 
“teachers must go in the classroom with lesson planning because it helps to provide relevant and excellent 
information with confidence”. “Planning makes me confident in my class and if I am confident, I make 
sure students have learnt their best” stated participant 4. Undoubtedly, prior preparation boosts confidence 

of teachers. Teachers become aware about aims and objectives, teaching, learning and assessment 
activities. Moreover, both students and teacher use class timing effectively and productively, if lesson 
plans are well prepared and implemented. Although all participants insisted on importance and 
preparation of lesson planning, nevertheless they need to understand that students expect more from 
teachers in terms of relevant teaching and learning activities.  

   
Positive and Constructive feedback 

This category refers to feedback that participant teachers give to the students. Almost all participants gave 
favorable perceptions towards giving feedback to the students. Moreover, they highlighted that feedback 
should be constructive, meaningful and timely in order to have significant effects.  For instance, 
Participant 10 said that, “we can say that positive or constructive feedback can enhance students 
learning”. Likewise, participant 1 insisted that, “feedback enhances or boost up students’ stamina towards 
learning”. In addition, participants also mentioned that feedback is a tool to help students identify their 
strength and weakness. According to participant 3, through feedback students realize their weaknesses 

and strengths and improve their strengths. Participant 5 said that, “Feedback is major priority in my 
teaching. I cannot take second step until I cannot give feedback to my students”. Giving feedback to 
student was apparent in participant assessment plans, assignments they marked and presentations they 
have taken. However, there were no in-depth and detailed feedbacks. It was also observed and noted that 
feed-backs on assessed activities especially on assignments are not shared with students. Quantitative 
marks are assigned instead of providing written feed-backs. Although teachers believe in giving feedback 
but its proper implementation seems lacking. For instance, Participant 6 emphasized importance of 
feedback by saying that “Feedback is part and parcel of assessment. No assessment is complete or make 

any sense without feedback”. However, written feed-backs were missing on the assignment she checked. 
There can be several ways to give feedback to students for example, oral feedback, collective feedback, 
individual one to one feedback. But, we think written and detailed feedback is more useful for students in 
terms of improving their learning.  

 One of the participant classified feedback into constructive and destructive one and highlighted 
that it is important for teachers to understand both. She said, “Feedback is one of the best tools to know 
about ones’ weaknesses and strengths. But we can’t say that feedback enhances students learning. If 

teachers have not exact idea about concept of constructive and destructive feedback, it will become 
disastrous for students”. It is true that if students are given destructive feedback either oral or written and 
they are forced to focus only on weaknesses, it can lead to negative consequences. The purpose of 
feedback is to help students improve their learning so it is important for teachers to learn how to give 
constructive feedback and understand dos and don’ts of giving feedback. Superficial understanding about 
giving feedback can harm students instead of healing. 
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Influence of teacher preparation programs on teaching, learning and assessment practices of 

participants 

Describing the influence of teacher preparation programs on teaching, learning and assessment practices, 
participants highlighted the influence in positive manner. Participant 1 said that “My beliefs regarding the 

teaching changes over the period of time as I got experiences of teacher education programs, and 
opportunities to work with various teachers and teacher educators during my career”. Similarly, 
participant 10 elaborated that her teaching has improved as she got experiences, “different professional 
development programs and teaching experiences has taught me a lot. I learn new things which I 
implement in class”. This change and improvement was also evident in her scheme of work and course 
outlines. Her teaching and assessment strategies were changed and seemed better in her work. From the 
analysis of the data, it was evident that majority of participants believe that they learn and acquire new 
knowledge and skills from professional development programs especially teaching preparation programs. 

All those teachers who have gone through any teaching preparation program such as B.Ed and M.Ed 
endorsed that their teaching beliefs and practices improved and changed after they have attended such 
programs. Those who have not gone through any teacher preparation programs think that they do not need 
to change their teaching practices. This finding shows the importance of teacher preparation programs and 
their effect on teaching. Participant 5 was of the view that teacher education programs are very important 
because it teaches teachers how to teach and help teachers understand how to teach effectively”. In 
general, most of the participants acknowledged teacher preparatory programs and it emerged as the most 

widely perceived influence on participants’ teaching, learning and assessment. Nonetheless, some 
participants listed more general statements, such as, “I become a better teacher as a result of teacher 
education programs”, “and “I would not be a good teacher if I had not done B.Ed”.  
 
Preferred approach of assessment  
Regarding preferred assessment approach, participants were of the view that, assessment is an important 
tool to know how well students have learned. They described assessment as actual snapshot of students’ 

learning. Majority of participants endorse formative assessment but they also emphasized the importance 
of summative assessment. For instance, participants 8 mentioned that, “formative and summative 
assessment both are the need of institutions”. Participant 3 insisted that “I prefer formative assessment as 
teachers know the actual learning of students in classroom situations. Some students cannot perform in 
the summative examinations as they may have exam phobias. However, I also use summative assessment 
approach”. Participant 7 mentioned that, “assessment help teachers evaluate whether the educational goals 
and standards are being met or not. According to my point of view, assessment should answer whether 
teachers teach according to the plan they developed? Did students learn what they need to learn? Are 

there better ways to enhance student’s learning?” Participant 5 and 8 highlighted that assessment help 
teachers identify and reward specific qualities in students' work and guide teachers and students to 
improve their learning. Creating and using rubrics, giving assignments, asking questions during the class, 
presentation and Quizzes are considered as assessment strategies by the participants. Participant 8 stated 
that, “After their assignment I evaluate it and provide feedback to them”. Similarly, participant 1 
indicated that, “I like to give feedback to students on daily basis; preferred approach is ongoing 
assessment, although I prefer formative & summative too”. Participant 10 said, “Every individual is 

different So planning of assessing all individuals on same patterns is not a wise decision. Therefore, 
teachers should have command on different types of assessment”. Participant teachers came up with 
number of assessment strategies along with mentioning formative and summative assessment. Some were 
repetitive and some were rarely mentioned by participants. Refer (appendix C) for the frequency of 
different assessment types/approaches mentioned by participants that they claim to use for student's 
assessment. 

Findings indicate that majority of participants assess their students by assignments followed by 

presentations. Document analysis revealed that teachers are bound to assign assignments and take 
presentation. Assessment plan is usually shared by university administration and teachers are bound to 
follow the assigned plan for assessment. They can bring innovation and creativity in their assignments 
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and presentation, but no creativity was observed in the assignments. Majority of assignments lead towards 
summative assessment. This finding supports previous findings regarding feedback. Usual practice is 
assigning marks for assignments rather than feedback. Similar practices are carried out in assessing 
presentations. Document analysis informed that very few participants give feedback after presentations. 

Moreover, half of the participants mentioned quizzes and exams as their preferred assessment approach 
and majority consider it as formative assessment. Yet, quizzes can be summative depending on its nature 
and construction. Very few participants mentioned self-reflective exercises, concepts maps and rubrics as 
their assessment strategies. Nonetheless, no evidences were found regarding their usage in class, exam, 
and presentation or for the purpose of checking of assignments. In general, it seems that participants lack 
understanding about assessment strategies and their uses. They seemed to be confused about different 
assessment strategies. 
 

RESULTS AND DISCUSSIONS  

The results and discussion of this study are presented based on the research questions and major thematic 
areas emerged as a result of analysis. A detailed discussion is carried out concerning the findings of the 
study in light of the existing literature about teachers’ beliefs and practices.  

The results revealed that teaching and learning are not two different things. Teaching is an 
engagement with learning. Research suggests that incorporation of variety of teaching and learning 
activities in any teaching can significantly boost students’ engagement in learning process. Research has 

shown that if students do not consider a learning activity worthy of their time and effort, they might not 
engage in a satisfactory way or may even disengage entirely in response (Fredricks, Blumenfeld, & Paris, 
2004). Therefore, it is the responsibility of teachers to make their teaching learning activities engaging 
and inspiring. This study revealed that teachers believe in using cooperative teaching and learning 
strategies and document analysis confirmed that teachers try to involve and engage students in classroom 
activities. However, few teachers seemed concerned about effective utilization of such strategies due to 
students’ poor academic background and classroom participation. In this study, majority of teachers 

mentioned about cooperative strategies that facilitate learning but they need to understand that 
cooperative learning is more than just group work. Many studies have shown that when cooperative 
learning is implemented correctly, it improves information acquisition and retention, higher-level thinking 
skills, interpersonal and communication skills, and self-confidence (Johnson, Johnson, & Smith, 1998). 
According to Wentzel (2009), collaborative learning is a powerful facilitator of engagement in learning 
activities. When students work effectively with others, their engagement may be amplified. 

Moreover, this study revealed lesson planning as an undeniable component for teaching and 
learning. Research studies (Hurst, 2001; Ko, 2012) focuses on importance of lesson planning and its 

results on improvement in teaching and learning. Prior preparation and lesson plans not only develop 
teachers’ confidence but it also makes teaching and learning more effective. Lesson planning always 
remained a major component in teachers' professional development programs. There are a number of 
formats to follow for lesson planning. It is also essential to take into account students’ differing needs, 
interests and stages of development. It is important to note that lesson plans should be more than a simple 
paper exercise, whatever written on paper needs to be implemented in classroom. Teachers who went 
through professional development programs seem to have good understanding of lesson planning. 

Teacher training programs enable teachers to spend more time on lesson planning and help them organize 
and use teaching-learning process effectively (Sahin-Taskin, 2017). To provide quality education in 
classrooms, prospective teachers need to gain adequate knowledge of new teaching strategies and activity 
based teaching through their learning at teacher training programs (Abidoudullah, Akbar, Akhtar & 
Chaudhary, 2013).  

Most of the participants consider formative assessment as their preferred assessment approach. 
Formative assessment seemed to be a central element in their teaching and learning. Research studies 

(Black & Wiliam, 2009; Rivai, Ridwan, Supriyati, & Rahmawati, 2019) also indicated that formative 
assessment methods have been important tools to raise overall levels of student achievement. Karim 
(2015), Karimi and Shafiee (2014), Kuze and Shumba (2011), Leung and Scott (2009) believe that, the 
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way teachers carry out a formative assessment is strongly influenced by their beliefs. Those who have a 
high belief of formative assessment benefits are more likely to carry out formative assessment properly. 
However, the practices and implementation of formative assessment strategies is not always consistent 
with teachers' beliefs (Yahiji, Otaya, & Anwar, 2019) as observed in this study. Sometimes, teachers did 

not intensively do what they believe. Therefore, to make assessment more effective, teachers need further 
training. 

 Feedback emerged as an important theme in this study. Many participants talked about 
importance of giving feedback. Research insists on constructive feedback that helps students to improve 
their learning. For instance, Black and Wiliam (2009) stated that, feedback should cover particular 
qualities of students’ work, with advice about what they can do to improve and should avoid comparisons 
with others. In order to make feedback useful for students, it should be given timely, goal oriented, task 
oriented and precise. Purpose of feedback must be to inform students about the ways by which they can 

foster their learning (Ahmed, Islam & Salahuddin, 2015; Rahman & Ahmed, 2010). As seen in the 
assignments, instead of highlighting students’ strengths and areas of improvement, most of the teachers 
had just underlines and tick/ cross. Participants’ beliefs regarding feedback were inconsistent with their 
practices. Yasmin (2012) found that teachers have emphasized on grades and marks as practice of 
feedback. They included making comments using ‘good’, ‘very good’, putting ‘cross/tick mark’ on the 
answers. Right-wrong answer feedback focuses on product of students learning rather than learning 
process. Sadler (2013) has rightly highlighted that like grades and marks, right-wrong answer feedback 

switches students’ concentration ‘how good I am’.  
   
RECOMMENDATIONS  
On the basis of findings and results, the researchers made following recommendations along with the 
practical implications for future studies. 

• Participants’ variation in their experience, qualifications, expertise, and skills in instructions may 
impact the beliefs and practices. Future studies can be carried out to investigate whether age, gender, 
academic qualification and teaching experience influence teachers’ beliefs and practices or not. 

• For effective classroom teaching and learning, university should emphasize more on formative 
assessment strategies so that teachers may use formative assessment in an appropriate way. 

• University leadership and management need to take necessary steps to help teachers understand 
feedback mechanism with its full essence to ensure timely and constructive feedback mechanism in 
teaching and learning processes. 

• Scope of the study might also be enhanced by investigating additional aspects of teachers’ beliefs and 
practices that may provide different results.  

• Further study is needed to broaden our understanding of the relationship between beliefs and change 
in practices and impact of teacher preparation programs.  

 
CONCLUSION  
The present study aimed to explore pedagogical believes and practices of teacher educators teaching in 
B.Ed. Hons. Elementary program at a local public sector university in Gilgit city. Sample included 10 
teacher educators, selected through convenient sampling techniques. Findings revealed teacher educators' 

preferred teaching strategies along with importance of lesson planning and feedback mechanism in 
teaching and learning processes. Apart from this, findings revealed the influence of teacher preparation 
programs on teaching, learning and assessment and participants preferred approaches of assessment. In 
general, the results showed variety in pedagogical beliefs of teachers, especially those relating to 
feedback, assessment and teaching strategies. By considering that all teachers are professionally trained 
and experienced, it was expected that there would not be any differences in their beliefs and practices. 
However, variations were found in the areas of assessment and preferred teaching approaches. Thus, it is 
absolutely imperative that teachers should be given opportunities through in -service training and 
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professional development programs to update their knowledge and skills. This attempt will help in 
translating teachers’ beliefs into successful practices and implementation. 
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APPENDIX A 

Demographic data for the individual participants 

Demographics n=10 Percentage breakdown 

Type of teacher  
Regular faculty 
Visiting faculty 

 
5 
5 

 
50% 
50% 

Gender 
Male  
Female 

 
4 
6 

 
40% 
60% 

Academic qualification 
PhD 
M.Phil 

 
4 
6 

 
40% 
60% 

Years teaching experience 
More than 5 years 
4-5 years 
2-3 years 

 
4 
3 
3 

 
40% 
30% 
30% 

 
 
APPENDIX B 

Preferred teaching strategies by participants 

 

 

 

 

 

 

Strategies  No of references 

Cooperative learning  9 

Group work/group activities 10 

ICT integration 3 

Think pair share 2 

Discussions 9 

Presentations 10 

Lecture method 8 

Role play 2 

Games 1 

Jigsaw 1 

Say and switch 1 
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APPENDIX C 

List and frequencies of different assessment approaches used by teachers to assess their students. 

assessment types/approaches Number of occurrence 

Quizzes and exams  5 

Presentations 8 

Self-reflective exercises  2 

 assignments 10 

Assessing group work 7 

 concept maps 2 

rubrics 3 

 


