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ABSTRACT 

The paper has re-examined development in the context of the 19th century India. The 19th century is 

the era denoted by the establishment of the British Empire, and the decline of the Mughal Empire in the 

Subcontinent.  Moreover, during the 19th century various educational reforms, such as Macaulay 

Minutes were implemented, for the progression of the Indian Society. However several studies noted 

that the educational reforms were a colonial tool to maintain the domination of the British colonial 

regime. And the notions such as developed/civilized English and underdevelopment/uncivilized 

Subcontinent facilitated the implementation of reforms on one hand and on the other it helped to sustain 

the British rule. Moreover, during British Raj, large number of Muslim communities showed concerns 

regarding the modern educational reforms. And since modern education became a prerequisite for 

development; consequently various surveys and reports showed that Muslims are behind; both 

economically and intellectually. In addition the study has provided various lessons from the 19th 

development vision for the post-colonial nations, through the post-colonial ideas of Homi K Bhabh 

including mimicry, ambivalence and hybridity.  

Keywords: Mimicry, Ambivalence, Hybridity, Development, Homi. K. Bhabha, Educational Reforms. 

INTRODUCTION 

The Arabic Intellectual history in the Subcontinent can be traced back to times, even before the 

introduction of Islam in the Arab World (Hamidullah, 1954; Ahmed, 1970; Belkacem; 2007). And due 

to interaction between the Arabs and the Indians, the Arabic scholarship expanded in the sub-continent. 

Consequently, enormous volumes of the Arabic work were produced by the Indians. For example, there 

were Indian political-economic scholars like Waliullah ad-Dihlawi or jurists such as Alim 'Alauddin.  

And their works hold significant intellectual value. But the work was produced in a foreign language; 

therefore libraries were established for their preservation. Besides Arabic, much of Indian Muslim 

intellectual work was established in Persian. And for almost eight centuries Persian was the official 

language of the Indian Muslims (Hamidullah, 1954). Thus, the Muslims ruled India for centuries. 

However, in the 19th century British started to rule the Sub-continent.  And upon setting their rule, the 

British Empire, particularly the reform-minded officials (British), introduced the liberal reforms to 

civilize/develop the Sub-continent (Belkacem, 2007).  The reforms, such as the Macaulay Minute 

shifted the medium of instruction from Persian to English (Evan,2002). Consequently, the ratio of the 

Indians familiar with Arabic and Persian gradually reduced, and the work produced in Arabic and 

Persian remained limited to the libraries. Moreover, it was also noted that a few of the libraries 

containing Arabic work were demolished during the 19th century (Hamidullah, 1954). 

Thus, 19th century was a period that not only brought the change of rulers in the India, but it 

was also the crucial historical period when educational structure of the India was replaced with modern 

education; with a vision to develop it. However, the idea of development needs to be re-considered, as 

many contemporary theorists from the Global South (Latin America, India and Africa) are re-

considering the idea of development and development visions on the ground that colonial legacy is 

ambiguously embedded in the understanding of the term development (Ahorro,2008; Omar 2012 ).  

For Muslims the change of rulers meant the loss of power, wealth, and political status 

(Belkacem, 2007).  And with the advent of modern education, the understanding of development 
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changed in the subcontinent. Modern education acquisition became a necessary aspect of development. 

Thus, Muslims were considered both intellectually and economically behind.  

The study has explored the implications of modern education on the development of colonial 

India to highlight the distinction between the envisioned future of India and the result of educational 

reforms on the development of India.   

The Post-colonial Theory and the Idea of Development 

The post colonialism deals with three broad timelines: pre-colonial era, colonial past and postcolonial 

times (Young, 2016). The term colonizer is used for the imperial powers such as British imperial power, 

whilst the colonized refers to the states that were colonized, for instance Pakistan (Ashcroft, et, al. 

2013).  Moreover, the post in postcolonial theory doesn’t connate elapsing of colonialism; rather it 

donates the continuity of the colonial implications; on the culture, identities, and development of the 

postcolonial nations. Therefore, it can be said that, though a postcolonial nation has gained 

independence; but it is still not truly emancipated from the colonial impositions (Mambrol, 2016; Young 

2016). 

Edward Siad’s Orietalism promoted the development of the postcolonial theory.  He coined the 

term Orientalists to explain how West perceive East, and how Eastern identity is constructed in Western 

thinking (Ashcroft, et.al, 2013; Azim 2001).  Said was inspired by anti-colonial writers, such as Frantz 

Fannon. Fannon highlighted the psychological impacts of colonialism on the identity of the colonized. 

For example, Fannon argued that the colonized culture, education, language is perceived and 

represented inferior to that of colonizer. And, such superiority aids colonizers to justify and maintain 

their rule. Siad, too suggested that the banal representation of Orientalists is a way of asserting authority 

over them (Said, 1985). Said stated:  

“… they cannot represent themselves, they must therefore be represented by others 

who know more about Islam than Islam knows about itself” (Said, 1985).  

“Too often literature and culture are presumed to be politically, even historically 

innocent; it has regularly seemed otherwise to me, and certainly my study of  

Orientalism has convinced me… that society and  literary culture can only be 

understood and studied together.” (ibid. p. 27) 

“To have such knowledge of such a thing is to dominate it, to have authority over 

it…” (ibid. p.32)  

The above- mentioned quotes points that the Orients lack self-determination; therefore, 

European vision and ideas are needed for their representation. And, the construction of inferior other 

(orient) in the colonial discourse indicates that the imperialist power has moved beyond the realms of 

territorial places, to the occupation of mind-spaces. Moreover, knowledge and Education in this context 

is used as tool to exert European superiority or power. I would here quote Steven Biko (South African 

anti-apartheid activist) ‘The most potent weapon in the hands of the oppressor is the mind of the 

oppressed.’  

Siad has also argued that Western knowledge and vision dominates history. This is the idea that 

history is primarily Euro-centric in nature. For instance, Said pointed out that Arabs’ identity is mostly 

represented as hooked-nosed camel riders; who need Western mode of knowledge in order to progress. 

And, Arab as Said quoted is passive reactors, whilst the West is the actor. Thus, such representation 

creates dichotomy between develop/colonizer and underdevelop/colonized.  And, this existence of 

distinction of under-develop other is itself a crucial concern (Said, 1978, p.108). The same can be 

understood for the people of the Sub-continent.    

Like Said, Homi K bhabha1 too argues that the culture, ideas and language of the colonized 

carries an inherent bias (the culture of colonized reckoned to be the superior one).  For example, during 

colonization, in order to “develop” the colonized nations; certain policies and reforms were 

implemented, that carried the inherit prejudice (Andreotti, 2006). For Bhabha Postcolonial theory re-

interprets and re-analyzes the “other” historical and cultural narrative to include it into the mainstream 

narrative of the modernity (Bhabha,1994). Therefore, the history of the colonized need be re-

conceptualized keeping colonial past under consideration.   Bhabha contends that colonialism exerts 

 
1 Homi K. Bhabha is a Professor and Director of the Humanities Center at Harvard University. He holds crucial 
position in the postcolonial literature (Milostivaya, Nazarenko 2017).  
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power through the ‘figure of farce’ (Bhabha, 1984, p.126). It is to say, like Siad, Bhabha also argues 

that the way identities are represented and generalized in the history, is a way to exercise authority. 

His ideas of mimicry, ambivalence and hybridity hold prominent position in the postcolonial 

debates and discourse. Mimicry is adaption and assertion of the dominant culture but with a difference. 

(Bhabha 1994; Bhabha 1998 Mostafaee 2016).  Here the difference indicates that a mimic man is a 

colonial subject who can never be like the colonizer, nor can completely relate to the traditional culture.  

The colonial subject as a result of mimicry thus becomes partial being (meaning the colonial subjects 

don’t only forfeit their original identity, but as a result of mimicry they cannot be represented as 

someone who is exactly like the colonized (ibid).  Moreover, when a colonial subject mimics the one 

in power, they aspire to become like the one in more powerful position. (Bhabha, 1984). And, as a 

consequence, the culture, language and the history considered subservient to that of colonizer 

(Ashcroft,et, al 2013). Mimicry in this context can be deemed as colonial tool of power (ibid).  And, 

ambivalence is a term that emerged through psychoanalysis, to explain the recurrent fluctuation between 

liking and disliking a thing. It is a simultaneous attraction and repulsion towards an object (Young, 

p.161). Homi K Bhabha employed the term in colonial discourse to describe the relationship between 

the colonizer and the colonized - which is characterized by a combination of attraction and repulsion. 

Bhabha elaborates an ambivalent relationship is that in which collaboration and opposition exist in an 

oscillating manner (Bhabha, 1994).  Thus, an ambivalent relationship is also perpetrated by the fact that 

the colonial discourse would never attempt to reproduce colonial subjects who are exact replicas of the 

colonialized (Bhabha,1994; Ashroft et al 2013, p.13).    

And Bhabha’s concept of hybridity helps to understand the multiculturalism in the colonial 

discourse (Bhabha, 1994). The term hybridity is used to explain the mutual perception and construction 

of the identities and culture. This means the culture of the colonized and colonizer is interlinked to each 

other.  Bhabha argues that hybridity can also be understood as interdependence between the imperial 

power and the nation that is under the imperialist rule (Bhabha, 1994).  Thus, cultural hybridity implies 

that the idea of cultural authenticity does not exist. (Ashcroft, et,al. 2013; Bhabha 1994).  Hybridity 

also indicates towards the creation of new or third identities. 

Moreover, Bhabha argues that hybrid cultures are constructed in a space; which he referred as 

‘Third Space of enunciation/ a 'no man's land between the nations (Bhabha, 2004; Ashcroft et al 1995).  

Bhabha has also stated that hybrid culture is both different and alike, i.e, the third culture/ hybrid culture 

contains the characteristics of both cultures. Consequently, the binary distinction between the cultures 

of colonized and colonizer becomes ambiguous.  Bhabha further explained it as a continuous procedure 

(Bhabha,1996).  The study has used his ideas of mimicry, ambivalence, and hybridity to understand 

idea of development in the context of the British India. 

Educational Reforms and Development Vision of the 19th century Colonial India 

The most significant educational reform that transformed Indian educational system was Macaulay 

Minute. In 1835 Thomas Babington Macaulay proposed that British government should invest in the 

English education in the India. And a month later, his proposal was accepted and a resolution was 

signed; the resolution changed the medium of instruction in India from Persian to English. The idea that 

English is the most crucial aspect for the development of the Indian community began to infuse into the 

Indian thought. While, it was noted that prime aim of the British rulers behind the introduction of 

educational reforms was to develop a class of Indians; who could help them to communicate with native 

and maintain their government in India. Moreover, they also believed that natives would appreciate 

British rule efforts to spread the education in the region. However, as the educational vision of British 

was to have a certain class of Indians that work under British government; therefore education was 

based on downward filtration; i.e. education was limited to the elites of the Indian community 

(Kumar,2017).   

Awasthi (2008) has conducted a comparative analysis of “Nepal National Education Planning 

Commission (NNEPC known as Wood Commission) Report of 1956” and “Maculay Minute of 1835” to 

analyze the similarities between the two educational reforms.  Awasthi has examined that both 

educational reforms were implemented for the proliferation British values among natives.  And they 

have also noted that though Macaulay Minutes proposed that English is meant to develop India; 

however there were various underlying colonial intentions behind the spread of English education.  The 

modern education was a colonial tool; through Macaulay Minute, British imperial power Anglicize 

Indians and disconnected them from their linguistic roots. Moreover, the notion that British are making 

efforts to develop India would create a sense of gratitude among Indian masses towards their imperial 
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rulers. The sentiments of gratitude and loyalty would help them strengthen their presence in India. And, 

British rulers wanted to have a class of Indian who would serve their government and thereby this would 

also help them to sustain their power in the sub-continent. (Awasthi,2008). 

Thus British educational reforms paved ways for expansion of English in the subcontinent. And 

it was observed that the modern education created disparity between class of Indian elite (who have 

learnt the language) and the masses (who lacked modern education).  And English became the domain 

of all formal sectors of the state, including education, trade, commerce and government.   Another 

adverse effect of 19th century educational reforms was that the natives started to neglect their own 

languages. Awasthi has jotted down five approaches through which colonial power through educational 

reforms damage the linguistic and cultural roots of colonized and maintain the domination or superiority 

of their language. First approach is assimilation; the colonizers acculturate natives into colonizer’s 

culture and language.  In second approach, the colonizer destruct the native’s language and culture.  

And, the third approach is based on spread of colonizer language.  While, the forth approach deals with 

possession; the colonizer maintain monopoly/hegemony over intellectual wealth. And the final stage is 

based on restriction; to halt the control over printing and production of materials (ibid, pg. 24).  

In consideration of it, the educational reforms instead of developing the Indians marginalized 

them (Jajja, 2013). And the major aim of the educational reforms was not to develop India, but to 

have reformed colonized subjects or intermediaries between the imperial power and the masses 

(ibid). This also indicates that the of development vision of the 19th century Sub-continent carries 

colonial legacy (Kashif,2016).  Thus during the colonial era, as a result of civilization mission of the 

19th century, the traditional educational models were abolished on one hand, and on the other English 

became vital criteria for selection of government officials in India (Waseem, 2014).   Consequently 

much of the pre-colonial educational works of the Indians were dismissed, and the major emphasis was 

laid on the acquisition of the modern education. This raises questions such as; what kind of educational 

activities were parts of sub-continent before the arrival of the British Raj? And how the modern 

education impacted the development of India? The following section addresses these questions. 

Pre-colonial Intellectual History of the Indian Muslims 

During the pre-colonial era, Islam rapidly spread across various regions of the world. However, during 

the 19th century political power shifted towards European Empires and many of the former Muslim 

Empires came under the imperial rule of the Europeans powers. Thus 19th century is not only the era 

marked with the rise of British colonial power, but also the period of decline of the Mughal Empire/ 

Muslim rule (Parray, 2012; Belkacem, 2017).  

Dr. Hamidullah wrote an article on the intellectual history of the subcontinent. This article is 

important to understand the educational activities of the region in the pre-colonial times. Dr. Hamidullah 

is an exceptional academic writer who knew 22 languages, had 2 PhDs. And he was a scholar of Islamic 

law, jurisprudence and Hadith. Besides authoring 250 books and several thousand articles in academic 

journals, he also comes from a long line of Islamic scholars and jurists from the Deccan area in 

Hyderabad state of British India. In his article, he has explained how Islamic scholarship was introduced 

in the India.  He has noted that the Arabs had contacts with sub-continent even before the arrival of 

Islam due to its geographic location. And its intellectual contacts expanded during the era of 

Muhammad Bin Qasim2 (Hamidullah, 1954). For example, during the initial period of Muhammad bin 

Qasim’s military campaign in Sindh (708 AD) the region was introduced to intellectual scholars from 

the Arab world. And in later years, Sindhi scholars, physicians, mystics, and historians became 

proficient in Arabic language (720 AD to 1000AD). And as a result, scholarship not only grew in Arabic 

language, but Arabic works (especially the Quran) were translated in regional languages as well.  

However, the influence of Arabic language declined with the change of rulers in the India, in 

later years Persian became the official language (Hamidullah, 1954). However during the 19th century 

with the decline in Mughal power, Persian was replaced by English. It’s worth observing here that the 

amount of Arabic books and works from India are staggering - and whilst some of it did receive 

recognition in its day; majority of it currently buried and remained undiscovered in old libraries in the 

form of microfilms and handwritten manuscripts. And Arabic, like English also came as a result of 

invasion. His article also highlighted that much of Indian Muslim intellectual work in other regional 

languages; that includes Urdu, Tamil, Malayalam, Telugu. But writer was not familiar with the regional 

 
2 An Arab General who conquered Sindh (Balouch,2014).  
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languages. However, he acknowledged that there is plethora of intellectual work undiscovered in 

regional languages as well. 

Moreover, Hamidullah’s article also dispels the notion that the Indian Muslims have little to 

contribute to the Islamic knowledge and the intellectual scholarship of the Sub-continent. For example, 

he noted that the Usul at- Tafsir (how to comment and study the Quran) was developed in the 

Subcontinent by a Muslim scholar, Shah WalliUllah (ibid, p.130-131). Besides, the sheer volume of the 

Arabic work produced during the pre-colonial times are surprising, because many Indian areas were 

never under direct Arab rule and neither was Arabic was an official language of the Subcontinent. Thus 

existence of Intellectual work depended upon the good libraries and on the survival of the Arabic in the 

continent.  

Thus, most of pre-colonial Muslim intellectual work that was produced in the subcontinent is 

yet to be discovered, whilst some of it had been enfolded in the name of development (ibid).  Moreover, 

Thomas Babington Macauley once said that: “I have never found one among them who could deny that 

a single shelf of a good European library was worth the whole native literature of India and Arabia.” 

This quote not only undermines the intellectual history of the Sub-continent, but also creates a binary 

distinction between European knowledge and Indian knowledge; where European knowledge is 

presented as superior knowledge.  And Hamidullah (1954)   noted that in the 1857 a rich library 

containing Muslim Intellectual works was destroyed by a British commander. Yet the Indian Office 

Library at London that has small portion of Indian intellectual work is one of the biggest libraries in the 

West (Hamidullah, 1954). This indicates that much of Indian intellectual history is in the language that 

was given little attention due to the emphasis of modern education during the British Raj.  

Moreover, this quote also indicates the way Indian and Muslim knowledge has been perceived 

in the minds of the West.  Thus it is important to understand what type of education was imparted by 

Indian Muslims during pre-colonial times, and how it has transformed during British raj.  

Alam (2013) wrote an article on the educational institutions of the Muslims/Madras. He has 

noted the madras had been treated ahistorically by various researchers. However, the Indian Madras 

history is not same throughout the Indian history.  He has categorized Madras into two types: Medieval 

Madras (pre-colonial times) and Modern Madras (colonial times and post-colonial era).  The aims and 

objectives of the modern madras are different from pre-colonial times. The modern Madras that was 

developed during the colonial times, and they were primarily established to halt the invasion of the 

modern educational policies and reforms into the mind of the Muslim community. And there is a 

colonial distinction of the private and public spheres in the modern madras; such distinction was not 

present in the structure of pre-colonial era madras (Alam, 2013).  

Moreover, during the pre-colonial era, the teaching was a joint-venture between a student and 

a teacher. The education was parted through general conversation, revision and dialogues. There were 

no formal method of examination; however, the teacher used to record the progress of the student 

through educational activities, such as debates or speeches. In bigger institutions, there was also the 

method of monitoring, where senior student would teach the junior student.  And the mode of education 

was mostly Arabic and Persian.  Moreover, subjects like philosophy, political economy, mathematics 

were also taught along-side religious knowledge (ibid).  

But since, the major aim of madras that was developed during colonial times was to resist 

modern education and impart religious education; therefore, they emphasized majorly on the religious 

education. Moreover, through it they also wanted to exercise power, because Muslim rule was 

overthrown during the colonial era. Thus it can be understood here that during colonial times 

education became a way of exertion of power; be it Western power or Muslim power (ibid). Thus 

the educational vision was concentrated and standardized during colonial times. And the above 

discussion also calls for critical inquiry of exiting modern knowledge with respect to future of the 

Indians. 

Moreover, there is little work done on the implication of educational reforms on the 

development of Indian Muslims. And there is space to analyze the development vision of the 19th 

century from the lens of Homi. K Bhabha. The section belows analyzes the Development Vision through 

the postcolonial theory of Homi. K Bhabha. 

Mimic Man, Hybrid Space and Ambivalent ties of the 19th century British India 

Seth (2007) in his book, Subject Lessons: The Western Education of Colonial India has argued that 

during the British Raj, modern education that was infused in the society with a vision to develop the 

society; materialized the knowledge. Therefore, alongside educational being concentrated, also became 
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materialistic in nature. And, Seth (2007) in his book has quoted an incident where a student wrote in an 

exam that the natives want their child to acquire modern education so that they can earn a living; whilst 

government/reformers envisioned developing the community through modern and scientific 

knowledge. He also noted that Indian students were not familiar with English; therefore, most of them 

memorized the syllabus. This means that major educational goal of students during colonial times was 

to pass the examination. And their development was measured in term of their economic growth; which 

means education and economics became two sides of one coin.  

Moreover, power during 19th century was attain through collection of data on subject, and 

representation of colonized Indian as inferior other (Qureshi, 2006). Jajja (2013) conducted a study in 

which they examined a novel “A Passage to India” by M. Forster, to analyze the representation of the 

identities of colonized and colonizer. Their study noted in “A passage of India” colonized culture is 

represented as superior, and Indian culture was generalized, just like the majority of imperial discourses. 

For instance the opening chapter of the novel represented Indians as inferior “other”.  And Indian were 

represented as lesser beings; who cannot handle their affairs, and thus needed English knowledge to 

help them progress. And since the novel is based on the colonial India, therefore such representation 

helped to justify the imperial power.  Moreover, it was also observed that Indians are ashamed of their 

identity and they want to attain a sense of power or superiority, and as a result they often tend to act 

like the British.   And British were given the central role, whilst Indians exist in the background (Jajja, 

2013). In consideration of the Jajja’s research and idea of freedom given by Seth; it can said the imperial 

discourses aided the imperial rule. And stereotypical representation of Indians manifested that the 

freedom of Indians were sabotaged during the imperial rule, as their sense of self was lost.  

Moreover, according to Bhabha when two cultures interact, a new culture emerges; which is 

indistinct and ambivalent in nature. And due to hybridity, the essence of a culture is lost ( Bhabha, 

1994). This means when an Indian student as noted by Seth memorized the knowledge, they were also 

getting distant from their identity. And when they mimic the British power, they sub-consciously 

attempt to gain superiority through English; however, because of hybridity, the act of mimicry is subtle 

and when it was internalize by Indians, it became a part of their self as well. And as noted earlier in the 

study that Muslim institution also transformed during 19th century (Seth 2017; Alam 2013). Thus a new 

colonized identity of Indians Muslims was formed during the 19th century.   

In view of the above discussion, during the 19th century the pre-colonial intellectual work was 

not only the aspect of Indian region that was forgotten within the development vision of colonial India, 

but Indian identity crisis was also amplified during the British Raj. However, the identity crisis is 

amorphous in nature. Moreover, the objectives, aims and vision of education were also transformed 

during the colonial time. And education fundamentally became materialistic in nature Indian 

student as noted by Bhabha became a partial being. And Indians despite of acquisition of modern 

and scientific knowledge remained different to the modern man located in the West.  

Homi K Bhabha argued that “post-Enlightenment English colonialism often speaks in a tongue 

that is forked, not false.” This means the stereotypical perception of the identities, such as 

developed Europe and underdeveloped India was one of facets of the authority of the European 

civilization mission, in the Sub-continent (Bhabha, 1984).   And, Bhabha (1994) also noted that 

hybridity is ambivalent in nature. This means that Europeans wanted Indians to progress, but they also 

wanted to sustain their rule; therefore, the difference between Indian and British was maintained due 

mimicry (Bhabha, 1994).  

Thus, the modern educational reforms designed to transform Indians, but with a difference. 

Hence, the modern reforms were devised to form a class of Indians; who would mimic the ideas and 

mannerism of the European rulers.  Thus educational reforms formed a reformed class of Indians that 

that are recognizable, yet different.  Homi K Bhabha has noted that, “At the intersection of European 

learning and colonial power, Macaulay can conceive of nothing other than a class of interpreters 

between us and the millions whom we govern…” Moreover, Bhabha has also noted that when colonized 

mimic the colonizer, their identity disparaged (Bhabha, 1984); which has been discussed earlier in the 

study. Thus, regardless of being equipped with modern, scientific knowledge an Indian colonized 

subject would never be deemed as appropriate being to develop without European knowledge; because 

with the promise of development came a vision that European education is the only way towards 

progression.  
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Impact of Development Vision on Indian Muslims 

In the view of the above discussion, the educational reforms like Macaulay’s Minute promoted the 

creation of Indian colonized subjects who would serve as the middlemen between colonizers and 

colonized (Evans, 2010). 

Seth (2017) noted that Muslims suffered economically, socially and politically as they resisted the 

modern education. And an annual report of 1852 regarding the progress of education in the Bengal 

observed that the Muslim community was way behind than Hindu community.  And in 1871, W.W. 

Hunter published The Indian Musalmans, according to which the number of Muslim government 

officials had declined; for the reason that they lack modern education. Thus, the British rule impacted 

Hindus and Muslim community differently; for Hindus, British rule was seen as a change of rulers 

(from Muslims to British); however, for Muslims it was also the loss of their power. Consequently, 

majority of them resisted against the British colonial empire and when the modern reforms were 

introduced, many of them were dubious about the reforms. Thus, under British colonialism, the 

economic, educational, political situation of the Indian Muslims was adversely influenced (Aziz,1967; 

Seth 2017).  And Muslims were politically, economically were alienated from the mainstream regional 

affairs (Waseem, 2014).    

Moreover, it is important to note here that the measurement of development and backwardness 

in the colonial age was modern education (Seth, 2017). Thus the backwardness community was attuned 

to their backwardness in modern/English education.  

Poem by Researcher (Ariba) 

Their Dove is akin to a mocking bird; 

who with each word of the foreign land 

diverged from its self; 

yet can’t be considered 

learnt enough 

to identify with the first world; 

either, and 

it keep wandering in an ambivalent 

space; where it tries to get rid 

of shackles of the colonial past 

but at the same time 

wishes to be like the West 

 

Lessons Drawn from 19th century vision of development for post-colonial nations 

This section of the paper has analyzed some of the lessons from the development vision of 19th century 

British India; to relate them with present of post-colonial nations. Moreover, followings lesson could 

help to reconsider development, whilst understanding future, development and education of post-

colonial states. 

The British Empire advocated an idea that the educational reforms were designed for the 

development of the Indian. Development was an end, and modern education was crucial means towards 

it. However, by the later nineteen century, it was noted that modern education is not functional; the way 

it was envisioned. And instead of developing Indians, modern education was denationalizing and 

depersonalizing them. And various Indians nationals, such as Rabindranath Tagore and Gandhi were 

of the view that existing educational system is not workable in India, and it lacked history and traditions 

of India.  

This indicates that implications educational reforms on development of post-colonial nations 

should be re-examined. In order examine whether the educational reforms are contributing in the 

progress of nations, not to make post-colonial nations like West, but to make them self-independent. 

Understanding Human Needs and Understanding of the Development 

Webb (2008) conducted a comparative research on three Southern intellectuals; “Rabindranath Tagore, 

Muhammad Iqbal, and Liag Shuming” to examine similarities among their critique on modernism. He 

has noted that the time period from mid-19th century till WWI is denoted with the first wave of 

Globalization. And this is the world has undergone various liberal reforms; either through the colonial 

ventures or own initiatives. And scholars from the Global South like Tagore asserted that modern 

reforms do not align with human needs.   
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And in case of India, religion or spirituality are considered important human needs. The 

scientific education is greatly based on the external growth; whilst, religion on the other hand calls for 

inner development as well. And Webb (2008) acknowledges that Tagore’s idea that religion is a basic 

human need, does not imply withdrawal from the world. Rather, scholars like “Tagore, Iqbal and Liag” 

noted that the inner cultivation facilities worldly affairs. For instance, Liag asserted that art of living 

rests with balance between intention, knowledge and feeling.  And Tagore noted that science often 

disregards the higher nature of man. He said: “The ultimate truth of our personality is that we are no 

mere biologists or geometricians; we are the dreamers of dreams, we are the music makers.” Thus their 

main critique is domination of one kind of thought or reason. For example, Liang noted that West is 

concerned with practical rationality, whilst Chinese reasoning is based on ethical rationality (Webb, 

2018). 

Gasset (1961) has observed the impacts of specialization of empirical sciences on human 

psyche. He noted that a class of scientists specialized in one aspect of knowledge; lack the understanding 

of bigger picture. The problem is not the specialization in one aspect of knowledge, but the illusion that 

one type of education makes a human more learned and qualified than other. 

Thus, to conclude this portion, attainment of English or European education is not an issue but 

abandonment of other knowledge and languages is matter of concern. And the idea that European 

knowledge is superior is also problematic, with respect to future and development of the Global South.  

Education: A means to develop intellectually not economically  

The origin of development in the form of bureaucracies, state and educational institutions manifests a 

set of ideology that is based on certain types of social, intellectual and economic practices. Considering 

Edward Said’s Orientalism, development comprised of the colonial discourse that is supported by 

certain scholarships institutions; through which understandings like developed Europe and 

underdeveloped India is constructed.  Thus like oriental discourse, the concept of development in 

colonial context was created to support domination of West over the underdeveloped world. Hence, 

whilst understanding development, the histories of nations that are pre-colonial should be considered 

as well (Omar, 2012).   

 And it was noted by Alam (2003) that during the pre-colonial era there was no system of 

examination or memorization; rather the students used to obtain education through various educational 

strategies that include interaction between student and teacher, debates and monitorial system. On 

contrary, it was noted that during the colonial times, students started to memorize the knowledge (Seth, 

2007).   

 Another important lesson for postcolonial societies is to revise aims of education, and this 

reinforces the idea that needs of the Indian student should be considered whilst drafting the educational 

model. And pre-colonial educational models and nationalist educational models should be considered; 

in order to make educational policies diverse.   

For example, Rabindranath Tagore’s alternative model of education rests on the provisions that 

a student’s experience is crucial to the process of education. And education should promote the value 

of cooperation not competition. He favored intercultural learning to halt cultural misunderstanding, and 

promote global cooperation (Mukherjee, 2007).  

And one of the major concerns is that the education that was introduced in 19th century is not 

facilitating the development of the postcolonial nations and it is not productive in mitigating the gap 

between Global South and Global North.   

Inclusion of History, Perspective, and Knowledge of Global South in Development Discourse 

In the view of the above discussion, another vital lesson from 19th century vision of development is 

that the Indians lack both, elements of freedom and development. And, research and dialogues from 

Global South with respect to the colonial reforms could help to make the understanding development 

diverse.  

And a research conducted by Mukherjee (2017) noted that social inclusion is one the major 

aspect of “Sustainable Development”.  And it was observed that local needs can influence the inception 

of inclusive school models. Besides, for better conceptualization of inclusive education models 

intercultural dialogues and Southern theories based on colonial experiences of Global South could be 

helpful (Mukherjee,2017). And it was noted that during the 19th century Western knowledge arrived in 

India through colonial enterprise (Seth, 2017).  Thus, this reinforces the idea that modern education in 

India neither was successful in developing it, nor giving India a sense of freedom. 
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Moreover, Matthews (2004) is his research has examined impacts of development reforms on 

development of Africa. He has found that development project that was implemented on Africa did not 

bring the results it promised. And he asserts that the failure of development reforms should be 

recognized, because even after the centuries that gap between Global North and Global South exists. 

And the aspirations for better future for postcolonial states are mere aspirations. And it does not mean 

that reforms did not bring certain changes; but the bad overshadows good.  Besides, there is a need to 

explore alternative model of development. And he has concluded that experiences, needs and perceived 

should be considered whilst searching alternative to development (Matthew, 2004). Same can be 

understood in the context of the Subcontinent. The development reforms that were introduced should 

be re-evaluated and alternatives to the development needs to be explored that could be beneficial for 

the progress of the Indian society.  

 

CONCLUSION 

Homi K Bhabha (1994) has argued that Post-colonialism attempts to unveil the unequal forces of 

cultural representation; invested in the social and political domination with in the modern world order.  

However it is critical to note that modern history is often recorded from colonial times.  But during 

colonial times, due to interaction between the culture of colonized and colonizer a hybrid culture was 

constructed. And Bhabha argued that British aimed to produce a recognizable Indian colonized subject, 

but with a difference. Because British imperial rule intensively rely on the notion that they are superior 

and developed nations. And if they develop Indian like Europe; then there superiority could be 

compromised (Bhabha, 1994).  

Moreover, Muslims Indians identity and English imperial powers identity cannot be perceived 

without each other. This means that developed English, means a backward Muslim. Therefore, colonial 

understanding of developed and underdeveloped justified the idea that Indian needed English education 

to progress.  And, educational reforms like Macaulay Minute changed the socio-economic and cultural 

structure of India; where English was considered privileged and associated with material progress. 

And it was also noted in the study that the unequal representation of cultures and intellectual 

work of British and Indian Muslims, created sense  of embarrassment among Indian Muslims; with 

respect to their own culture. Therefore, to be like their colonial ruler, Muslims subconsciously mimic 

their language. Furthermore, the modern education was linked with economic progress; thereby 

majority of the Muslim students embarked on the path of rote learning; because English became a 

prerequisite for jobs. Consequestly, Indian Muslims were not obtaining knowledge in true essence 

(Seth, 2007).  The modern education was implemented with a vision to have Indians who could think 

for themselves.  But majority of students were trained in a way that they were good for nothing, but for 

clerical jobs.  

Moreover, modern education was intended to be an effective instrument for development of 

Indians, but it was observed that modern education was producing men who were imitating English 

men. Furthermore, since all emphasis was laid on English, thereby Indians were alienated from their 

own traditional languages (Seth, 2007).  

In a nutshell, the educational reforms instead of developing Muslims, transformed them into 

partial beings with no authentic sense of identity. Thus, the educational reforms of 19th century not 

only changed the way development and education is perceived, but also changes the ways Indian 

Muslims perceive themselves.  
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