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ABSTRACT 

The aim of the present study was to know about the depiction of source, target and international target 

cultures in two English textbooks used at Secondary School Certificate (SSC) level in the government 

schools of Balochistan, Pakistan. The study was delimited only to reading passages of the prescribed 

textbooks. The study was descriptive and exploratory in nature and the specific method employed was 

content analysis. The study was a blend of quantitative and qualitative content analysis. In this connection, 

all the reading passages of the textbooks were firstly classified into cultural specific and neutral texts; 

secondly, cultural specific texts were categorized by adapting the frameworks of Cortazzi and Jin (2013); 

source culture, target culture, international target culture, Oliver (1942), and Chapelle (2009). The 

percentage of each category was calculated and then the cultural elements of each category were also 

discussed with the help of a devised checklist. The results of the study show that the percentage of neutral 

passages in the textbooks used in Balochistan is 65.38% whereas the percentage of passages having 

cultural contents is 34.61%. As for passages having cultural contents, the numbers of Mentions related to 

source culture(s) are 149(91.41%) whereas the numbers of Depiction are 57 (89.06%). As regards target 

culture(s), there are only 2(1.22%) instances of Mention and 4(6.25%) instances of Depiction. As for 

international target culture(s), the textbooks contain 12(7.36%) instances of Mention and only 3(4.68%) 

instances of Depiction. Overall, the study reveals that the textbooks do not provide sufficient cultural load 

as two third of the passages are neutral in nature. Moreover, the cultural elements in the textbooks are 

predominantly about source culture(s) and there is a dearth of cultural elements pertaining to target and 

international target cultures. Therefore, it is suggested that the textbooks should be improved by 

incorporating adequate amount of cultural elements across all the cultures for developing intercultural 

communicative competence in the learners.    

Keywords: source, target, international, culture, English, textbooks.  

 

INTRODUCTION 

Language and culture have close connection and one cannot learn a language until and unless one knows 

the culture of the people who speak it. With regard to it, Politzer (1959, pp. 100-101)  posited that  “if we 

teach language without teaching at the same time the culture in which it operates, we are teaching 

meaningless symbols to which the students attach the wrong meaning”. 

English has now gained the status of an international language as it is not only used by its native 

speakers but it is also a key medium of communication throughout the world among people who have 

different mother tongues. In this state of affairs, the prediction of Graddol that in the coming fifty years 

non-native English speakers would supersede native speakers seems true.  He opined, 

based solely on expected population changes, the number of people using English as their second 

language will grow from 235 million to around 462 million during the next 50 years. This indicates 
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that the balance between L1 and L2 speakers will critically change, with L2 speakers eventually 

overtaking L1 speakers (1999, p.62). 

Currently this phenomenon exists and it seems that in future there will not only be more frequent 

interactions in English among native and non-native speakers but also among people who are non-native 

speakers only. Therefore, the concept that those who want to learn English need to know about the culture(s) 

of English speakers seems to be insufficient. For developing intercultural communicative competence (ICC) 

in the learners, the learners also need to know about their own culture(s) and the culture(s) of those who are 

non-native English speakers but use it for communication. Keeping in view the important role that cultures 

plays in teaching and learning, the present study aims to find out the number of cultural elements and their 

representation in the reading passages of the two textbooks prepared by Balochistan Textbook Board for 

SSC students.  

 

Objectives 

1. To find out the density of source, target and international target cultures in the English textbooks  

used at SSC level in the government schools of Balochistan 

2. To investigate the representation of source, target and international target cultures in the English 

textbooks used at SSC level in the government schools of Balochistan 

 

Research Questions 

The study seeks to answer the following questions: 

1. To what extent are source, target and international target cultures represented in the reading 

passages of the English textbooks used at SSC level in the government schools of Balochistan? 

2. How are source, target and international target cultures represented in the reading passages of the 

English textbooks used at SSC level in the government schools of Balochistan? 

 

REVIEW OF LITERATURE 

Textbooks play an important role in any teaching and learning situation. They perform lots of functions. 

Cortazzi and Jin (2013) have enumerated many roles that textbooks accomplish. They perform the role of 

a teacher, a map, a resource, a trainer, an authority, a de-skiller, and an ideology. Apart from enhancing the 

quality of learning and teaching of both students and teachers, textbooks are also instrumental in bringing 

peace in the world. Habib has strongly emphasized this point of view and has opined that the single remedy 

for bringing harmony, stability and peace in the world is “to develop toleration, moderation, enlightenment 

and the feeling of empathy for others irrespective of caste, colour, country, religion and region and textbook 

is one of the sources which can do something in this regard” (2014, p.77).    

As it has been elaborated, the connection between language and culture is very close, it is, therefore, 

important to define culture. According to Kramsch culture is  

membership in a discourse community that shares a common social space and history, and common 

imaginings. Even when they have left that community, its members may retain, wherever they are, 

a common system of standards of perceiving, believing, evaluating, and acting. These standards 

are what is generally called their ‘culture.’ (1998, p. 10) 

The importance of culture in teaching language has made researchers consider culture as a fifth 

skill to be added with reading, writing, speaking, and listening. Nevertheless for Kramsch, it is more than 

it. He posited, 

            Culture in language teaching is not an expendable fifth skill tacked on, so to speak, to the teaching 

of speaking, listening, reading, and writing. It is always in the background, right from the day one, 

ready to unsettle the good language learners when they expect it least, making evident the 

limitations of their hard-won communicative competence, challenging their ability to make sense 

of the world around them (1993, p.1). 

Cortazzi and Jin (2013) have highlighted three types of cultures with regard to textbooks; source, 

target and international target cultures. Source culture means the culture(s) of the learners who are studying 

second or foreign language. In case of Pakistani learners learning English, it means the culture(s) of 
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Pakistan. Target culture means the culture(s) of those people whose language learners are learning. In case 

of English language, the culture(s) of people whose native language is English, for example, people of 

England, America, Canada, Australia, etc. International target culture means the culture(s) of people who 

are neither native English speakers nor learning it as a second language, but use it as an international 

language for communication. 

In the wake of globalization, English has gotten the status of international language; as a result it 

has become necessary to incorporate source, target and international cultures in the contents of English 

textbooks. Incorporation of different cultures in the teaching materials develops cultural awareness of the 

learners and enhances Intercultural Communicative Competence (ICC). According to Corbett (2003, p.2), 

Intercultural Communicative Competence “includes the ability to understand the language and behaviour 

of the target community, and explain it to members of the ‘home’ community – and vice versa”. 

Intercultural approach educates the learners to become diplomats and enable them to observe and 

understand varied cultures from an informed perspective. ICC is the refined shape of communicative 

competence postulated by Dell Hymes (1972) in response to Chomsky’s (1957) linguistic competence. Dell 

Hymes’ concept of communicative competence was further modified by Canale and Swain (1980) by 

elaborating four competences: grammatical, sociolinguistic, discourse, and strategic.  

 

THEORETICAL FRAMEWORK 

The basis for the present research is provided by the theory of Intercultural Language Learning (IcLL) that 

is put forward by Liddicoat, Scarino, Papademetre and Kohler (2003). The theory emphasizes “the fusing 

of language, culture and learning into a single educative approach” (p.43). The objectives of IcLL are as 

under:  

1. To understand and value all languages and cultures; 

2. To understand and value one’s own language(s) and culture(s);  

3. To understand and value one’s target language(s) and culture(s);  

4. To understand and value how to mediate among languages and cultures; and  

5. To develop intercultural sensitivity as a continuing goal 

The final goal of Intercultural Language Learning is to develop Intercultural Communicative 

Competence (ICC) in students/learners. ICC is the capability of people to “interact with people from another 

country and culture in a foreign language” (Byram, 1997, p. 71). Notable checklists which are used for 

attaining and assessing the objectives of Intercultural Language Learning are of Chastain (1988), Risager 

(1991), Tomalin and Stempleski (1993), Byram, Morgan and Colleagues (1994), Cunningsworth (1995), 

Cortazzi and Jinn (2013), Kilickaya (2004), and CEFR (2001), etc. 

 

METHODOLOGY 

The present study is descriptive and exploratory in nature and the specific method used was content 

analysis. Krippendorf (2014, p.18) defines content analysis as “a research technique for making replicable 

and valid inferences from texts to the context of their use”.  Content analysis is of two types: quantitative 

and qualitative. According to Dörnyei (2007) quantitative content analysis is a “manifest level analysis” 

which is helpful in providing a descriptive and objective outline of the “surface meaning of the data”. On 

the other hand, qualitative content analysis is considered as the “latent level analysis, because it concerns a 

second-level, interpretative analysis of the underlying deeper meaning of the data” (p. 246). The present 

study is a blend of quantitative and qualitative content analysis.  The data for the study was all the reading 

passages of the prescribed textbooks used at SSC level in the government schools of Balochistan province. 

The data was analyzed at a number of levels using various frameworks. Firstly, the data was classified into 

two broad categories: culture specific texts, neutral texts. Secondly, the framework of Cortazzi and Jin 

(2013) was adopted to categorize the data into source culture, target and international target cultures. 

Thirdly, the three categories were further classified into Mention and Depiction by adapting the framework 

of Oliver (1942) and Chapelle (2009). When a person or thing is referred to without detail, it is considered 

an instance of mention. When detailed information is provided about a person or place, it is considered an 

instance of depiction. These frameworks were used to categorize all the reading passages of both the 
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textbooks into source, target, international target cultures and then calculating the percentage of each 

category and the instances of Mention and Depiction. Lastly, a checklist was devised to sift out the cultural 

elements of various cultures from the reading passages in order to be discussed in detail. In this connection, 

help was taken from the existing frameworks for investigating cultural elements in teaching contents. The 

researchers have consulted the frameworks/checklists of Byram, M., Morgan, C., & Colleagues (1994), 

CEFR, (2001), Hatoss (2004), Cortazzi and Jin (2013) for devising a checklist having nine points. They are 

mentioned below: 

1. History  

2. Geography 

3. Religion 

4. Social identities/classes 

5. Representation of Men and Women 

6. Socio/political institutions 

7. Interaction patterns of people 

8. Customs and traditions 

9. Arts and artifacts 

10. Everyday life 

 

DATA ANALYSIS 

Two English textbooks are used at Secondary School Certificate level in the government schools of 

Balochistan, Pakistan. The textbook, A textbook of English Language Grade 9 developed by Balochistan 

Textbook Board, Quetta is used to teach students of class 9. It is written by Mr. Azmat Hussain Butt, Miss 

Jaweria A. Haq, Miss Gul Naz, and Mr. Kaleemullah. It has 13 reading passages. A Textbook of English for 

Class X is used to teach students of class 10. It is also developed by Balochistan Textbook Board, Quetta 

and is written by Mr. Azmat Hussain Butt, Prof. Muhammad Munir, and Prof. Abdul Majeed Khan. The 

textbook consists of 13 passages. The analysis and description of the textbooks are given below: 

Table 1 A Textbook of English Language Grade 9 & 10 (Balochistan) 

 Total Reading Texts  Culture Specific Texts Neutral 

Class 9    

 13 3 10 

Class 10 13 6 7 

Total 26 9 17 

Percentage   34.61% 65.38% 

 

Table 1 shows that the textbook for class 9 and 10 has 26 reading passages. The percentage of 

culture specific texts is 34.61 whereas the percentage of neutral texts is 65.38.  It means one third of the 

passages have cultural elements and two third have no cultural elements.  

Table 2A A Textbook of English Language Grade 9 & 10 (Balochistan) 

S. No Reading Passages   

(Class 9) 

Source C        Target C                   International T C 

M    D M  D                                         M        D  

1 Hazrat Abu Bakr Siddique 

(RA) 

30 9                  

2 Drug Addiction       

3 Our World and Pollution       

4 Media and its Role 3 1     

5 The Rainy Day       

6 The Bird and the Elephant       

7 Patriotism       

8 Nursing: A Noble Profession                                         5             1 

9 Discipline       
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10 The man of life upright        

11 Sports and Health   1    

12 The Old Man and His 

Grandson 

      

13 Hope is the thing with 

Feathers 

      

 Reading Passages  (Class 10)       

1 Hazrat Muhammad (PBUH) 36 9     

2 Science and Technology       

3 The Wealthy Man 8 6     

4 The Daffodils     4   

5 Road Safety       

6 Unity, Faith and Discipline 35 7 1                                          3           2   

7 Handicrafts of Balochistan 20 13              3 

8 Be Kind        

9 Importance of Trees  1              1            

10 Providing First Aid       

11 The Pleasure of Reading 

Books 

      

12 A Silly Master 17 11     

13 Try Again        

 Total 149 57 2    4                      12               3 

 Percentage 91.41 89.0

6 

1.22    6.25                     7.36           

4.68 

 

Table 2B Representation of Different Cultures in the Textbooks (Balochistan) 

Cultures Mention Depiction 

 No. % No. % 

Source 149 91.41 57 89.06 

Target 2 1.22 4 6.25 

International Target 12 7.36 3 4.68 

Total 163 100 64    100 

 

Tables 2A & 2B show that the textbooks used for teaching in Balochistan have 163 instances of 

Mention and 64 instances of Depiction out of which the percentage of Mention and Depiction of Source 

Cultures is 91.41% and 89.06% respectively. The percentage of Mention and Depiction of Target Cultures 

is 1.22% and 6.25% respectively. As regards International Target Cultures, the percentage of Mention and 

Depiction is 7.36% and 4.68% respectively.  It means the most dominant category is of source culture(s), 

whereas the least prominent category is of target culture(s). 

 

Source Culture 

There are a number of references to culture(s) of Pakistani learners in the English textbooks of Balochistan. 

For example, there are references to Pakistan, its history, geography, religion, handicrafts of Balochistan, 

interaction patterns of the people, social identities/classes, customs and traditions and social/political 

institution, etc. They are elaborated below: 

 

1. History  

The passage, “Unity, Faith and Discipline” informs about the history of Pakistan. It points to Quaid-e-

Azam, the founder of Pakistan and his motto “Unity, Faith and Discipline”. It is informed that the Muslim 

World is not alien to the words of unity, faith, and discipline as they are the cornerstones of Muslim 



Habib, Yousaf, & Uzair  

911 
 

ideology. However, it was Quaid-e-Azam who revived them in the Muslims of Subcontinent to fight against 

the hostilities of both Hindus and British to get a separate country. It is informed that the Muslims became 

united to achieve their objectives and that their faith in God and Holy Prophet (PBUH) made them realize 

that they should have a separate homeland where they spend life according to their faith. Lastly, they 

showed great discipline for achieving their goal. 

In the same way, the passage also highlights the sacrifices made by the Muslims of Subcontinent 

for creation of Pakistan; a large number of men, women, and children laid down their life for independence, 

thousands of them left their homes, business, and jobs for marching towards the free country, Pakistan.  

The passage also refers to the 17 day war of 1965 fought between Pakistan and India and informs 

that the Pakistanis again acting upon the principles of unity, faith, and discipline were able to defeat their 

enemies who were 5 times more in men and arms. It is also informed that during those days of war the ratio 

of committing crimes in the country was very low. 

 

2. Geography 

There are a number of references to various places of Pakistan in the passage, “Handicrafts of Balochistan”. 

Balochistan in the title itself is the province of the country. Moreover, while highlighting handicrafts, 

various districts of the province are also mentioned, for example, Kalat, Dera Bughti, Gulistan, Sibi, Zhob, 

Chagi, and Muslimbagh. The industrial center, Hub is also described in the passage. Similarly, the name of 

the country, Pakistan is repeatedly mentioned in the passage “Unity, Faith and Discipline”.  Similarly, the 

word “Subcontinent” and the neighboring country of Pakistan, India are used mentioned in the textbooks. 

Likewise, in the two stories “The wealthy man” and “A Silly Master”, the characters have typically 

Pakistani names such as, Naeem, Faheem, Qasim, etc.  

 

3. Religion(s)  

Balochistan like the other provinces of Pakistan is a Muslim majority province. Islam has greatly influenced 

Pakistani culture. The Muslims call their creator Allah and this word has been used repeatedly in different 

passages. For instance, in the passage, “Hazrat Muhammad (PBUH)”, it is informed that when the Arabs 

were involved in different evil practices, Allah sent the Prophet (PBUH) to show them the right path. 

Likewise, in the reading passage, “Sports and Health”, it is written that health is the great blessing of Allah. 

In the same way, Muslims also have the belief that Hazrat Muhammad (PBUH) is the last prophet of Allah. 

There are numerous occasions where his name and various facets of his life are highlighted in the reading 

passages. The passage, “Hazrat Muhammad (PBUH)”, informs learners about the life of Prophet (PBUH), 

for instance, year and place of his birth, i.e. 571A.D. and Makkah respectively, his early life; how he was 

different from others and that people would call him Sadiq and Ameen due to his honesty and truthfulness. 

The passage also informs about the first revelation of the Holy Prophet (PBUH) and the troubles faced by 

him for spreading Islam. It informs about his migration to Madina and highlights how Madina became the 

axis of Islam. It also informs the learners about the conquest of Makkah and the destruction of Kaaba’s 

idols. The reading passage also highlights the difference between the life of people before and after Islam. 

The passage points to the notable holy places such as, Makkah, Madina, Harem-e-Kaaba and the Holy book, 

Quran. It is informed that Holy Quran contains Allah’s complete message and that it shows the right path.  

The textbook for class 9 informs about Hazrat Abu Bakr Siddique (RA), the first caliph of Islam. 

An entire reading passage, “Hazrat Abu Bakr Siddique (RA)”, is devoted in the textbook to shed light on 

the various facets of his life. It informs about his birth year, 573 A.D., his acceptance of Islam as the first 

male adult, prominent people who accepted Islam at his hands such as, Hazrat Usman Bin Affan (RA), 

Abdur Rahman Bin Auf (RA), Saad Bin Abi Waqas (RA), Zubair Bin Awan (RA), etc. It also refers to his 

sacrifices for Islam, for instance, he accompanied Holy Prophet (PBUH) when he decided to  migrate to 

Madina, freed  slaves such as, Hazrat Bilal (RA), gave tremendous services in all the battles, for example, 

Badr, Uhad and Tabuk. The passage also highlights that he was made Ameer-ul-Hajj and that in the last 

days of Prophet’s (PBUH) life, he led prayers and furthermore, he was in the list of Ashrah Mubasharah, 

i.e. he was among those companions of Prophet (PBUH) who were told in their lives that they would go to 
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heaven. The passage also refers to his appointment as the first caliph, his address to people, his death in 

634 A.D. and that how according to his will he was buried near Holy Prophet (PBUH). 

 

4. Social Identities/Classes 

The passages related to source culture(s) refer to various social identities/classes. The story, “The Wealthy 

Man” points to the rich class represented by Naeem and the poor represented by the people of slum. 

Likewise, in the story “A Silly Master”, Naeem and Jamal represent the rich and the poor class as well as 

the relationship of master and servant. In the passages, “Hazrat Muhammad (PBUH)” and “Hazrat Abu 

Bakr Siddique (RA)”, the Holy Prophet (PBUH) and Hazrat Abu Bakr Siddique (RA) represent the religious 

class. Similarly, Quaid-e-Azam in the passage, “Unity, Faith and Discipline” represents politicians/leaders. 

As to representation of gender, most of the main characters and personalities in the reading passages are 

male. In the passage, “A Silly Master”, there are just passing references to daughter of Qasim and mother 

of Naeem. Their names are also not mentioned in the story. 

 

5. Representation of Men and Women 

In the passage, Nursing: A Noble Profession, it is informed that both men and women can become nurses; 

nevertheless, women are more suitable as they are more sensitive, tolerant and caring. The profession of 

nursing is elaborated from the point of view of women. The main characters of the passage, The Wealthy 

Man, i.e. Naeem and Faheem are males. Likewise, Unity, Faith and Discipline underlines Quaid-e-Azam’s 

motto. The name of Quaid-e-Azam, the founder of Pakistan, is mentioned a number of times in the passage. 

 

6. Socio/political Institutions    

In the passage, “Media and its Role”, there is a reference to PEMRA, Pakistan Electronic Media Regulatory 

Authority. It is informed that its function is to monitor electronic media. It watches the social, ideological, 

religious, political and moral limits whenever news and programs are broadcasted. 

 

7. Interaction Patterns of People 

The passage, “The Wealthy Man” contains interaction between two friends; Naeem who is rich and boasts 

about his wealth and Faheem, a sensible man who makes Naeem realizes that he is poorer than the people 

of slum.  In the same way, in the passage, “A silly Master” there is an interaction between Naeem and his 

servant Jamal when Naeem pays a visit to know about the affairs of village. 

 

8. Customs and Traditions 

The reading passage, “Handicrafts of Balochistan” points to the tradition of tribal people having seating 

arrangements on the carpets. It is also highlighted that such arrangements have also gained popularity in 

cities. 

 

9. Arts and Artifacts 

The passage, “Handicrafts of Balochistan” informs the learners about the various handicrafts of Balochistan 

and the places famous for them. Embroidery and Needle work are mostly done by women folk on dresses, 

cushions, chapals, etc.  Different places are popular for various types of embroidery and needle work. For 

instance, Dera Bughti is famous for Kowchick embroidery, Kalat and Khuzdar for Moshamka, Sibi for Jok, 

and Muslimbagh, Zhob and Gulistan are also popular for their typical style of needle work. It is also 

highlighted that the Afghani women have also brought some new designs with them. 

Furthermore, it is informed that the province, Balochistan is rich in marble and different things are 

made from it for both houses and offices such as, table-sets, ash-trays, bath-tubs, decoration pieces, etc. 

District Chaghi of the province is famous for marble. Marble is extracted from this place and sent to Hub, 

the industrial center of the province. 

Similarly, carpet and wall-hangings are also made in the province of Balochistan. Handmade 

carpets of the province earn considerable foreign exchange. Pottery and ornaments are also the key 

handicrafts of Balochistan. Earthen wares of the province are famous for their peculiar design. Ornaments 
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of the province especially silver in which no machine is used are very popular. The ornaments of province 

have great demand both in Pakistani and international markets. 

 

10. Everyday Life 

The textbooks highlight everyday life of the people of the country, such as exports of the country and social 

issues which are being faced by people. Moreover, some passages for implanting moral values are also 

included in the textbooks. The reading passage, Importance of Trees underlines exports of fruits, such as 

apple, oranges, mangoes, etc. Similarly, the reading passage, Handicrafts of Balochistan underlines the 

handicrafts of Balochistan, their quality, export and the jobs they provide to people.   

The reading passage, Our World and Pollution underscores the issue of pollution which the country 

is facing. Ethical values are projected through stories, The Wealthy Man and The Silly Master. Likewise, 

the attributes of unity, faith and discipline are emphasized through the Unity, Faith and Discipline.  

 

Target Culture 

The textbooks of Balochistan have very few references to target culture, i.e. the culture(s) of inner circle 

countries.  The reading passage, “Unity, faith and Discipline” highlights that both British and Hindus were 

against the Muslims of Subcontinent and informs that they (Muslims) held the principles of unity, faith and 

discipline in true spirit to face their (British and Hindus) hostilities. The textbooks do not have any short 

story to delineate the culture(s) of English people. Nevertheless, there are 6 poems of English poets in the 

textbooks. They are “Hope is the thing with Feathers” written by Emily Dickinson, “The man of life 

upright” by Thomas Campion, “The Rainy Day” written by Henry Wadsworth Longfellow, “The Daffodils” 

by William Wordsworth, “Be Kind” by Margaret Courtney, and “Try Again” by William Edward Hickson. 

All the above mentioned poems except “The Daffodils” are neutral and do not refer to any cultural aspect 

of inner circle countries. However, as these poems are very famous and have been written by English poets, 

they are considered the parts of arts and artifacts of English countries. In the poem, “The Daffodils”, the 

flower, daffodil is the national symbol of Wales, a principality of UK and Great Britain and is located in 

the west of England. The poem takes the learners back to Romantic Age as this poem contains all the 

characteristic features of the Romantic Age of English Literature. 

 

International Target Culture(s) 

The textbooks of Balochistan do not have enough cultural elements of international target culture(s). The 

passage, “Nursing: A Noble Profession” refers to the two well known nurses of the world; Florence 

Nightingale who is also called ‘lady with the lamp’ and mother Teresa who devoted all her life to the noble 

profession of nursing. It is highlighted that Noble Prize was conferred on her for her services.  

The reading passage, Importance of Trees, highlights Malaysia and its forests. It is informed that 

some countries, such as Malaysia, are prosperous due to rich sources of forests. Malaysia is “the largest 

producer of natural rubber in the world” (Butt et al., 2017, p. 97). 

 

CONCLUSION 

The aim of the study was to know about the representation of source, target and international target cultures 

in the textbooks of Balochistan used at SSC level. The results of the study reveal that most of the reading 

passages in the prescribed textbooks are neutral in nature as they do not have any cultural elements. The 

percentage of such passages in the textbooks is 65.38. As for the percentage of cultural specific passages 

in the textbooks, it is 34.61. It means the textbooks do not provide sufficient cultural load to develop 

intercultural sensitivity in the learners as proposed by the theory of Intercultural Language Learning 

(Liddicoat et al., 2003). As far as passages having cultural contents, the elements of source culture(s) 

dominate. The percentage of Mention and Depiction is 91.41 and 89.06 respectively. The results of the 

study validate the point of view of Iriskulova (2012). She is of the view that when textbooks are written by 

local writers, they overemphasize local cultures and stereotype target and other cultures.  As for target 

culture(s), the percentage of Mention and depiction is 1.22 and 6.25 respectively. It means elements related 

to target culture(s) are nominal. One of the goals of IcLL is “to understand and value one’s target 
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language(s) and culture(s)” (2003, p.43). However, the textbook does not provide sufficient opportunities 

to learners to understand target cultures of the learners.  

As for cultural elements related to international target culture(s), the percentage of Mention and 

depiction is 7.36 and 4.68 respectively. The results indicate that the representation of international target 

culture(s) is also not satisfactory. Keeping in view English as an international language, learners should 

have awareness of all cultures. The first objective of the theory of IcLL is “to understand and value all 

languages and cultures” (2003, p.43). Nevertheless, the textbooks do not provide sufficient cultural 

elements related to international target cultures. The results indicate that a balanced approach has not been 

adopted for representation of various cultures. The findings of the study indicate that there are a number of 

references to culture(s) of students that is source culture(s), the other two cultures, i.e. target and 

international target cultures are not given enough space in the textbooks of Balochistan. As to representation 

of cultural variables, most of the cultural elements of the learners’ culture(s) are given coverage such as, 

history, religion, geography, interaction patterns of people, socio/political institutions, social 

identities/classes, arts and artifacts, etc. However, this is not so in case of target and international target 

culture(s). Thus, keeping in view the results of the study, firstly, it is suggested that sufficient number of 

cultural elements should be incorporated in the prescribed English textbooks. Secondly, while incorporating 

cultural elements, equal coverage should be given to source, target and international target cultures.   
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